
 

 

PLENARY SESSION 1 

 

Global capitalism and change in Higher Education: dialectics of language 

and practice, technology, ideology.  

Norman Fairclough 

University of Lancaster 

 

My paper addresses the conference theme (óTechnology, ideology and practice in 

Applied Linguisticsô) in terms of the approach to critical discourse analysis which 

I am currently working with, considering the character of relations between 

language (I shall prefer ósemiosisô), practice, technology and ideology. I shall 

apply the account of these relations which emerges to certain aspects of recent 

change in Higher Education on national (British) and European scales. I make the 

ontological claim that semiosis, practice, technology and ideology are different 

but non-discrete elements or ómomentsô of the social process which are 

dialectically related. With respect to methodology, I adopt a form of 

methodological relationalism based in critical realism which places the emphasis 

in semiotic research not on semiosis as such but on relations between semiosis and 

other moments of the social process (including effects of semiosis in social 

construction), and envisages semiotic research as a specifically semiotic ópoint of 

entryô within interdisciplinary social research. I shall begin with preliminary 

explanations of how I understand practice, technology and ideology, then (a) give 

a transhistorical account of dialectical relations between semiosis and other 

moments of the social process, (b) give an account of these relations in modern 

societies, and introduce ócultural political economyô as an interdisciplinary 

framework for researching modern societies, (c) identify certain features of 

contemporary societies (and of óglobal capitalismô) to frame (d) a discussion of 

aspects of recent change in Higher Education in terms of dialectical relations 

between semiosis and  practice, technology and ideology.   

 

PLENARY SESSION 2 

 

The pragmatic markers  actually, really and in fact- establishing similarities and 

difference  

Karin Aijmer  

Göteborg University 

 

As a result of recent advances in the areas of discourse and pragmatics many 

grammatical phenomena have now had a revival in pragmatics.  A good example is 

the category of disjuncts and conjuncts (Quirk et al 1985). 

 

While earlier studies have focused on the grammatical properties of disjuncts and 

conjuncts we can now witness a change of interest to their function in discourse for 

example how they encode information about the speakerôs or writerôs intended 

message. From this perspective they are better regarded as pragmatic markers (Fraser 

1986).  

 

Epistemic and evidential markers are a fertile field of study (Aijmer and Simon-

Vandenbergen forthcoming). One reason is that markers of certainty are not used with 



 

their literal epistemic or evidential meanings. Surely has for instance the meaning 

uncertainty rather than certainty. Another feature of the epistemic markers is that they 

can establish conjunctive relations with the preceding sentence. Certainly can for 

instance come to mean concession or emphasis rather than certainty.  

 

In my contribution I will discuss  the markers in fact, actually and really. They have 

the meaning ócertaintyô as one of their meanings in addition to features which are 

characteristic of discourse markers such as however. They will be discussed as a 

group since they have overlapping meanings and functions.  

 

We can use corpora to identify both similarities and differences between the markers. 

The method involves using a bilingual translation corpus to show overlaps and 

differences between the markers. Translations into another language can give a 

picture of the multfunctionality of the markers and be used to establish a network of 

semantic relations between markers in terms of their closeness or remoteness to each 

other in the semantic space (eg Dyvik 1998). The differences and similarities between 

the three related markers will be further described in terms of text type, interactional 

features such as position in the turn, pragmatic features such as speech act or speaker 

identity. This will be illustrated on the basis of the British component of the 

International Corpus of English.  

 

Aijmer, Karin  and Anne-Marie Simon-Vandenbergen (forthcoming) The Semantic 

field of certainty. A study of English adverbs. 

Dyvik, Helge. 1998. A translational basis for semantics. In: Stig Johansson and Singe 

Oksefjell (eds). Corpora and cross-linguistic research: Theory, method, and 

case studies. Amsterdam: Rodopi, 51-86. 

Fraser, Bruce 1988. Pragmatic markers. Pragmatics  6(2): 167-190.   

Quirk, Randolph, Sidney Greenbaum, Geoffrey Leech and Jan Svartvik. 1985. A 

comprehensive grammar of the English language. London: Longman. 

 

PLENARY SESSION 3 

 

Teaching additional languages: policies, practices and outcomes 

Richard Johnstone 

University of Stirling 

 

The outcomes of language-teaching are influenced by four main types of factor: 

societal (e.g. public attitudes to particular languages and their speakers; amount of 

out-of-school  exposure to a particular target language; political will); provision (e.g. 

amount and distribution of time made available; levels and quality of teacher supply, 

training and professional development of teachers; existence or otherwise of well-

informed and sustainable policies; provision of funds for research and evaluation); 

process (especially processes of teaching, learning, evaluation and management) and 

individual (e.g. attitudes, motivation, socio-economic status, first language, ethnicity, 

gender and many others). These factors interact with each other in complex ways and 

influence the many different sorts of outcome which may be intended for the teaching 

of additional languages (e.g. attainment, proficiency, awareness of language, 

intercultural competence, identity and sense of community, mobility). The possible 

interrelationships which exist between these different factors and outcomes will be 

illustrated by reference to those policies, provisions and practices which seem to 



 

influence the success or otherwise of languages (modern foreign, community and 

heritage) in UK schools. A contrast will be drawn between the dominant drip-feed 

model based on teaching languages as a school subject for limited periods of time per 

week and over an apparently declining number of years, and alternative models 

(ranging from early primary to late secondary) which draw on different combinations 

of societal, provision and process factor and are associated with markedly different 

outcomes. 

 

 

THE PIT CORDER COLLOQUIUM  

 

Alan Davies, University of Edinburgh;  

Michael Halliday, Macquarie University 

Ruqaiya Hasan, Macquarie University 

John Joseph, University of Edinburgh 

Sinfree Makoni, The Pennsylvania State University 

Diane Larsen-Freeman, University of Michigan 

Miriam Meyerhoff, University of Edinburgh 

Rosamund Mitchell, University of Southampton 

Keith Mitchell, University of Edinburgh 

Albert Weideman, University of Pretoria 

 

The University of Edinburgh established its School (later Department) of Applied 

Linguistics in 1957. Now, fifty years (and c1000 graduates) later, this Colloquium is 

intended to celebrate the development of the field both in Edinburgh and more widely. 

To help us look back at the beginnings, there is to be a video link between Edinburgh 

and Sydney to enable John Joseph, Alan Davies and Albert Weideman to interview 

Michael Halliday and Ruqaiya Hasan, who were here in the 1950s. But we also plan 

to look beyond Edinburgh and to look forward. 

 

The Colloquium will take place as a plenary event on Friday morning. The video link 

interviews will take up the first half. In the second half, Diane Larsen-Freeman, 

Sinfree Makoni, Miriam Meyerhoff, Ros Mitchell, Barbara Seidlhofer and Henry 

Widdowson, whose applied linguistics interests are many and varied, will reflect on 

current developments and future opportunities. Questions will be invited from the 

audience in both halves.  



 

PROPOSED COLLOQUIA  

 

Urban Classroom Culture & Interaction 

Organiser:  

Ben Rampton 

Centre for Language Discourse & Communication, Kingôs College London 

 

This panel reports initial findings from a 3 year project examining cultural dynamics 

in contemporary urban classrooms (Urban Classroom Culture & Interaction), part of 

the ESRCôs Identities & Social Action Programme.  It consists of 4 papers which 

engage with the central questions guiding the project: Precisely how do students 

engage with techno-popular culture, and exactly how does ethnicity become relevant 

during activity at school?  Whoôs involved with popular culture, and who orients to 

ethnicity, when and where, and how does this develop over time?  They also draw on 

a shared dataset, focusing on a group of 14 & 15 year olds in a comprehensive school 

in London, collected via radio-microphone (occasionally backed up with video), 

participant-observation and interviews.  But the presentations also involve different 

angles on these processes, ranging across questions of historical change, the gap 

between policy and practice, teacher perceptions and everyday practices, drawing on 

focus-groups, an ethnographic survey, micro- and narrative analysis.  This range 

points to the mixed disciplinary backgrounds of our project team of six, and 

presentations will be framed by methodological reflection on the problems, 

possibilities and practicalities of mixed methods in linguistic ethnography. 

 

Paper 1: Culture and interaction in urban classrooms: A shift of ethos? 

Roxy Harris & Lauren Small 

Kingôs College London 

 

Preliminary examination of our dataset confirms the relevance of three (linked) 

questions that emerged quite forcefully in our previous research on urban classrooms 

(see Rampton, Harris & Dover 2002): 

a) how far can the teacherôs voice expect to be central in classroom proceedings? 

b) how far are new technologies and popular cultural practices and artefacts 

influencing a renegotiation of the norms of classroom interaction among teachers and 

students?  

c) how far is the balance between study and sociability in classrooms now shifting 

towards the latter? 

We are using the data collected in an urban secondary school to investigate these 

questions, but we are also interested in the extent to which these issues resonate in 

other educational sites beyond our case-study setting.  To find out, we have selected 4 

to 6 episodes from our interactional dataset which speak to the concerns, and we are 

using these to elicit the responses of approximately 40 teachers with extensive 

experience of other urban secondary schools.   In this paper, we will describe this 

empirical procedure, and report our findings on the manner and extent to which 

teachers feel that in recent years, there has been a significant shift of ethos in the 

everyday culture of urban secondary school classrooms. 

 



 

Rampton, B  Harris, R.  & C. Dover 2002  óInteraction, media culture & adolescents 

at school: End of project reportô.  Working Papers in Urban Language & 

Literacies 19. Kingôs College London 

http://kcl.ac.uk/schools/sspp/education/research/llg/wpull.html.   

 

Paper 2: Life at school in a mediated world 

Caroline Dover 

University of Westminster 

 

Research emanating from Media and Cultural Studies has explored ówho consumes 

what mediaô and, to some extent, has considered ówhyô and óhowô. There has, 

however, been only rather limited investigation of the spontaneous reproduction of 

media discourse outside the immediate contexts of reception, and one of the main 

aims of our project is to investigate the significance of the media in routine 

interaction, thereby contributing to the growing field of research moving óbeyond the 

audienceô toward an ethnographic understanding of life in a mediated world (Moores 

2000, Bird 2003, Dover forthcoming). 

 

In the everyday classroom environment of the multi-ethnic secondary school that we 

studied in 2005 and 2006, students often refer to techno-popular culture in 

conversation, as well as making relatively frequent use of media technologies such as 

mobile phones and MP3 players.  Our analysis of these processes is multi-leveled, and 

in addition to micro-analyses of interaction, we are also conducting a quantitative 

survey of the occasions in our radio-microphone recording when in one way or 

another, pupils or teachers orient to popular culture and media technologies.  This 

paper will present findings from this survey, also comparing the patterns to emerge 

with results from a broadly similar school nearly 10 years earlier. 

 

Bird SE 2003 The Audience in Everyday Life. London: Routledge 

Dover C forthcoming óEveryday Talk: Investigating Media Consumption and Identity 

Amongst School Childrenô in Participations. www.participations.org.  

Moores S 2000 Media & Everyday Life in Modern Society. Edinburgh: EUP 

 

Paper 3: óOn the MSN with buff boysô: Small stories, techno-popular resources 

and identity work 

Alexandra Georgakopoulou & Lauren Small 

Kingôs College London 

 

This paper looks at how participants report their active engagement and consumption 

of techno-popular cultural media ï media ranging from mobile phone calls, text-

messaging, MSN, to songs.  The paper focuses on fairly routine accounts that occur in 

spontaneous interaction among females recorded with radio-microphones at school, 

and it charts the links between these accounts and identity work, whether this is 

explicit (i.e. self- and other- ascriptions) or tacit/indexical (i.e. identity claims that are 

implied or alluded to).  We call these accounts ósmall storiesô for two reasons: first, to 

highlight interactional features that distinguish them from the kinds of lengthy, 

monologic narrative that are normally elicited in research interviews, and second, to 

stake the claim that these accounts are as crucial for identity analysis as the well-

researched interview life-stories (see Georgakopoulou 2006, 2007). 

http://www.participations/


 

 

Our analysis probes the routine link between techno-popular resources and small 

stories about romantically interesting óboysô, a link that is mostly found in accounts of 

recent or planned/imminent mediated interactions. We focus on two critical features 

of emplotment: (a) the girlsô characterizations of the boys ï these emphasize physical 

appearance and personality attributes which are in turn indexical of gender- and ethnic 

identities; and (b) transgression ï a  crux of eventness ï related to (mis)-uses of 

technologies that are subsequently presented as consequential for social relationships.  

We will show how these emplotment features are jointly fashioned by participants to 

construct a sense of self and other that is primarily based on norms of propriety.   

  

Georgakopoulou, A. (2007, in press) Small stories, interaction and identities. 

Amsterdam/Philadelphia: John Benjamins. 

Georgakopoulou, A. (2006) The other side of the story: Towards a narrative analysis 

of narratives-in-interaction. Discourse Studies 8: 265-287. 

 

Paper 4: Mainstream classroom, linguistic diversity, flows of participation 

Constant Leung 

Kingôs College London 

 

Linguistic diversity is now a well-recognised feature of British schools.  It is 

estimated that in urban areas up to a third of school pupils are from linguistic minority 

backgrounds, many of whom are learners of English as an Additional Language 

(EAL) with varying degrees of proficiency.  Official policy promotes the view that the 

mainstream classroom/school participation affords the best possible opportunity for 

(a) social integration and (b) social and academic language development for EAL 

pupils. 

 

Working with 8 hours of radio-microphone recording of naturally occurred data 

collected over two days in our case-study school in London, this paper provides an 

account of one EAL pupilôs participation in the flow of classroom and school events.  

Taking a broad view of second/additional language development as language 

socialization (e.g. Harklau, 1994; Hawkins, 2005; Toohey, 2000), it explores: 

¶ the range and types of social and academic participation available to the pupil 

concerned 

¶ the participant roles and discourse stance/s (Scollon, 1996) taken up in 

interaction with teachers and peers. 

The description and analysis will take account of the diverse ethno-linguistic context 

in which events are played out, and the paperôs overall aim is to provide a close-up 

view on rhetorically celebrated but only dimly understood phenomena of linguistic 

and cultural diversity in school. 

 

The Emergence of Corpus Sign Language Linguistics 

Organisers:  

Graham H Turner, Heriot-Watt University and Adam Schembri, University College 

London 

 

The aim of this colloquium is to share insights deriving from the development of 

prototype corpora of national sign languages permitting new investigations of the 

vocabulary, grammar and sociolinguistics of sign languages. These projects have 



 

centralised sources of data for ongoing research efforts. Advances in technology have 

made it possible to collect video-recordings of sign language data that can be stored 

digitally, given linguistic annotations and accessed on-line. In the past, the use of 

analogue video material and the lack of standardised transcription methods did not 

allow for efficient access to sign language data. Much of the existing data is scattered 

across institutions, inadequately covered by participant consent and largely 

inaccessible. These projects provide web-based and publicly accessible corpora that 

will become essential for sign language research and teaching in the years to come. 

The greater understanding of phonological, lexical and grammatical features which 

will results from these projects will lead directly to improved sign language teaching 

resources. This should in turn bring about improvements to the training of sign 

language tutors, translators, interpreters and schoolteachers. Furthermore, 

comparative analysis across sign languages is facilitated. This colloquium also offers 

a timely opportunity to address concerns about the potential backgrounding of 

programme interface issues arising in the context of rapid development of similar 

projects, in particular (a) at what level can the projects connect with each other (and 

with emergent sign language datasets in other countries); (b) how are the projects 

positioned with respect to mainstream corpus linguistic efforts; and (c) how can these 

early, groundbreaking sign language corpus efforts be used to instantiate a coherent 

research formation that can connect with broader developments in the digital 

humanities, such as the sharing and hybridisation of corpora, the role of meta-texts 

and of data networks as collaboratories? 

 

Paper 1: The Corpus NGT project: Challenges in publishing sign language data 

Onno Crasborn & Inge Zwitserlood 

Radboud University Nijmegen 

 

This paper describes a corpus construction project that is currently underway in The 

Netherlands. It is one of the first efforts to collect and publish a sign language data 

collection that will be publicly accessible. The language community of Deaf people in 

The Netherlands has been constantly changing over the last decades, related to the 

status and acceptability of sign language use in education and public life more 

generally; the expected impact of medical technologies may well lead to rapid 

changes of the use of sign language in one to two decades from now. For this reason, 

the óCorpus NGTô project aims to collect data from a substantial number of signers 

from the five different regions that have been established in lexical research in the 

1980s; also, we record data from different age groups, aiming to reflect the current 

nature of the language community and to allow studies of changes in the language 

over time. 

 

For 50 pairs of signers, 90 minutes of monologues and dialogues are recorded with 

multiple video cameras. All digitised recordings will become available in an on-line 

corpus, and a subset of the data will be also glossed in Dutch and voice interpreted. 

These audio data will be aligned with the video files, and if possible, automatically 

converted to text annotations. 

 

For both annotation and the building of the corpus structure, we use open source 

computer tools and open standards that have been developed by the MPI for 

Psycholinguistics. To restrict use of the data, we adopt a óCreative Commonsô license 

for both media and annotation files that requires users of the data to share their results 



 

under these same conditions. In our presentation, we discuss the linguistic and 

technical challenges faced and the solutions adopted within the present project with 

respect to the above topics. 

 

Paper 2: Signs of Ireland: Developing a corpus of Irish Sign Language  
Lorraine Leeson & John I. Saeed 

School of Linguistic, Speech and Communication Sciences, Trinity College Dublin 

Centre for Deaf Studies 

 

John I. Saeed 

School of Linguistic, Speech and Communication Sciences, Trinity College Dublin 

Centre for Language and Communication Studies 

 

The Signs of Ireland Corpus is the first of its kind in Ireland, comprising 40 male and 

female signers of Irish Sign Language (ISL) from across the Republic of Ireland, 18-

65 years of age, all of whom were educated in a school for the Deaf. The object was 

to create a snapshot of how ISL is used by órealô signers across geographic, gendered 

and generational boundaries, all of which have been indicated as sociolinguistically 

relevant for ISL (e.g., Leeson and Grehan 2004, Leonard 2005, Leeson et al. 2006). 

With the aim of maximising the potential of cross-linguistic comparability, we 

mirrored aspects of data collection on other corpora collected to date. Thus, we 

include the Volterra et al. picture elicitation task (1984), ñThe Frog Storyò, and also 

asked informants to tell a self-selected story from their own life. To date, all of the 

self-selected stories have been annotated using ELAN. This paper outlines the 

establishment and annotation of the corpus. We outline the gaps, as we see them, in 

our current body of data. We also note some of the limitations that arise, in great part, 

because of the lack of a standardised notational system for signed languages, because 

of the need for human consistency when working on annotation, and the fact that you 

will ñget out what you put inò when working with a digital corpus. That is, the 

decisions that are made regarding the annotations influence analysis results. However, 

this challenge also guides us in terms of the work that must be done in order to 

establish a fuller description of ISL. This in turn will have applied linguistic 

applications in education of teachers, interpreters and those learning about ISL in 

formal situations, where grammar has a role to play. 

 

Paper 3: An investigation of indicating verbs in Auslan: A corpus-based 

approach 

Trevor Johnston, Louise de Beuzeville and Della Goswell  

Macquarie University  

and 

Adam Schembri  

University College London  

 

A digital signed language corpus of Australian Sign Language ("Auslan") is currently 

being created. We begin this presentation by identifying the major reasons for this 

project, including the issue of signed language endangerment; the relatively scarce 

language documentation of Auslan; the general problems in linguistic analysis and 

corpus building associated with unwritten languages; and the particular problems 

presented by the absence of a commonly accepted written representation of signed 

languages. We then discuss how the Auslan corpus materials were collected, the 



 

criteria used for selecting the types of participants, the elicitation and recording 

techniques, and the annotation and tagging process using ELAN. The aim of the 

project is to create a relatively large and richly annotated digital corpus of Auslan 

over a relatively short period of time. The project will use a 'cumulative' annotation 

protocol whereby later annotations of texts can be added to existing annotated texts. 

We them move on to discuss in detail an example of the kind of study made possible 

by corpus-based approaches to sign language linguistics, providing an overview of a 

current project investigating the use of indicating verbs (a.k.a. óagreeing verbsô) in 

Auslan narratives. All verb signs in elicited and spontaneous narratives collected from 

the corpus are being identified and tagged. Using data from 50 narratives, we report 

on the uses of spatial modification in indicating verbs. This projectôs focus on lexical 

frequency and linguistic context will help us determine the extent to which existing 

accounts of indicating verbs in Auslan reflect actual use or are idealizations based on 

grammaticality judgements. Based on the data analysed thus far, we suggest that the 

degree of grammaticalization of indicating verbs may not be as great as once thought.  

 

Paper 4: Sign language corpus creation and interface concerns 

Ernst Thoutenhoofd  

Virtual Knowledge Studio for the Social Sciences and Humanities, Royal Netherlands 

Academy of Arts and Sciences 

and 

Onno Crasborn  

Radboud University, Nijmegen 

 

This paper will consider sign language corpus creation from a digital humanities 

perspective. The ódigital humanitiesô is a reference to the various responses from 

within the humanities to opportunities for innovation in research, in particular in 

relation to the construction and analysis of very large datasets. While it is tempting to 

focus on the digital technologies themselves ðfor example, novel tools, new datasets, 

and standardisation of (meta)description of datað this ignores the epistemic 

dimension of knowledge practices, which are open to technological change but which 

are also more typically resistant to external steering. 

 

With respect to the emergence of sign language corpora, new opportunity arises to 

study the specificity of knowledge production against a background of technological 

innovations. This perspective constructs a sign language corpus as a socio-technical 

object that has many knowledge dimensions. A digital humanities perspective 

therefore entails epistemic and meta-perspective questions which can raise different 

pragmatic concerns such as: what is the role and value of sign language corpora 

beyond sign linguistics; how do scholarly concerns and technological choices interact 

in the construction of sign linguistic corpora; and how do the normative implications 

of data-collection and encoding relate to humanities scholarship that resists 

formalisation and other realist modes.  

 

 

 



 

SPECIAL INTEREST GROUP TRACK S  

 

ASSESSMENT  

 

The impact of technological development and language pedagogy on the creation 

and revision of language tests: Evidence from the Certificate in Advanced 

English Examination. 

Ardeshir Geranpayeh 

University of Cambridge ESOL Examinations 

 

The development of the Certificate in Advanced English Examination (CAE) in 1991 

was heavily influenced by the advancement in technology, ideology and the practice 

within Applied Linguistics. This paper reviews the late 1980s changes in pedagogical 

approaches to teaching, developments in the teaching/learning levels system for 

languages which was later to become the Common European Framework of 

Reference, and the application of psychometric techniques to test construction that led 

to the development of the CAE. It is argued that the CAE is perhaps one of the first 

innovative developments in language testing that married up concurrent 

advancements in language teaching pedagogy with new developments in 

psychometric techniques in test analysis.  

 

The paper reports on the role of technological developments and the application of 

psychometric techniques on the current review of the examination. In particular, we 

report how structural equation modelling has been used to investigate the impact of 

changes to various tasks on the underlying constructs of the examinations. We argue 

that the CAE model of language proficiency is based on the notion that while there 

exists overall communicative language ability, such ability is divisible by skills and 

language elements. Since each skill can be developed to different degrees or at 

different rates, they can be separately recognized and measured. Hence in CAE we 

have four language skills focused papers and a Use of English one. Empirical 

evidence to validate such a claim will be presented. We would finally report on how 

empirical evidence facilitated the direction of change in the current review of CAE.     

 

Test validity and the reading experiences of university students 

Anthony Green and Roger Hawkey 

The University of Bedfordshire 

 

Receiving institutions should be able to depend on the results of language tests as 

valid and accurate indicators of the English language proficiency of international 

students.  This implies that the cognitive processes engaged by test takers should 

reflect as fully as possible the cognitive processes engaged by students undertaking 

reading tasks on the academic courses they are going to follow. 

This paper will focus on (a) the academic reading experiences of students in a UK 

university, (b) the extent to which the texts and tasks used in the International English 

Language Testing System (IELTS) test reflect the reading processes reported by these 

university students ï the most widely accepted measure of academic language ability 

in the UK ï and (c) the extent to which difficulties encountered by students decrease 

the higher the reading score they obtain on the academic reading module of the.  

To date, research has been very limited into the conditions under which students 

perform academic reading tasks and the cognitive processes involved.  Insufficient 



 

consideration has been given to the relationship between these and the texts and 

associated items used in tests of academic reading. 

This paper will report on  

 

¶ the development and piloting of a questionnaire to explore the cognitive 

processing, performance conditions and difficulties encountered in 

academic reading by students at a British university  

 

¶ the results of a survey of 766 university students using the questionnaire 

instrument indicating differences between groups of students (defined by 

academic level, language background and language proficiency) in reading 

experiences, approaches and problems  

 

Implications for the content and use of tests of academic reading are discussed. 

 

Trusting teachers, trusting technology: Shifting ideologies and practices in Hong 

Kong secondary ESL programs 

Liz Hamp-Lyons and Chris Davison, Faculty of Education, University of Hong Kong 

University of Hong Kong 
 

The Hong Kong Examinations and Assessment Authority (HKEAA) has recently 

incorporated an oral school-based assessment (SBA) component into its traditional 

English Language examination system at Form 4-5.  As it was being introduced, 

teachers expressed concerns about the role of the video-recording of student 

assessments.  Some saw the recording as an ideological intrusion ï an instrument of 

surveillance by the óstateô which reflected its lack of trust in teachers; others were 

concerned that it would negatively impact on their students or their workload. Few 

viewed it as a positive force. 

 

Educational innovation theorists argue that a coherent pedagogical framework that 

incorporates technology into learning and teaching is prerequisite if technology is to 

have an effective role in innovation. Such a pedagogical framework, based on 

assessment for learning, underpins the SBA initiative in Hong Kong. Hence, two 

years after its introduction it is timely to evaluate the role technology has played in 

the implementation of SBA and the enhancement of teaching and learning.  

 

Drawing on a two year study involving 12 secondary schools and nearly 3000 

students and their teachers, we describe the gradual shift in teachersô and studentsô 

attitudes and practices towards recognizing the role technology can play, for teacher 

review and feedback, for studentsô peer and self assessment, and for teacher 

collaboration and professional development.  We argue that this shift reflects a major 

change in teachersô and studentsô views of the relationship between ideology and 

technology. We illustrate our argument with data from teachers and students engaging 

in school-based speaking assessments, teacher talk around language performance 

samples and interviews with teachers and students about the recording and reviewing 

of their work.  

 

Are two heads better than one? Examining the paired format in L2 speaking 

assessment  

Dr Lynda Taylor* and Prof Barry OôSullivan** 



 

*University of Cambridge ESOL, **Centre for Language Assessment Research 

Roehampton University 

 

Direct assessment of L2 speaking proficiency traditionally made use of the interview 

format, in which a single examiner interacts with a single candidate to elicit a sample 

of spoken performance and provide an evaluation of the test takerôs oral proficiency 

level. The shift over 20 years ago towards more communicative approaches in 

language teaching resulted in the use of pair and group work in L2 learning and 

assessment contexts and led to opportunities for the systematic collection and analysis 

of paired/group interactions. This in turn allowed detailed investigation of patterns of 

spoken interaction, taking into account variables such as age, gender, nationality, L1, 

speaker purpose, etc.  

This paper will survey some of the empirical studies conducted on data gathered 

during speaking proficiency tests employing the paired format (i.e. two candidates 

and two examiners). Findings from this research will be brought together and 

discussed to draw out what they tell us about the nature of L2 speaking ability across 

the proficiency continuum and also about the relative strengths and weaknesses of the 

paired format in assessment. Particular attention will focus on concerns that are 

sometimes raised about the stability and fairness of the paired format, including: the 

impact of participant affective reactions to their interlocutors (both candidate and 

examiner); the task-dependent nature of talk and task impact on the ógrammarô of 

spoken language; the co-constructed nature of the performance sample and the notion 

of fluency. The discussion will draw on fresh insights into the distinctive features of 

spoken (as opposed to written) interaction (e.g. Carter and McCarthy) and the recent 

reconceptualisation of fluency in interaction (e.g. McCarthy). 

The presenters will evaluate the effectiveness of the paired format for assessment 

purposes and discuss implications for future testing practice, including aspects of test 

format, task design, rating criteria and rater training, as well as for research in the area 

of spoken language in general.  

 

 

CORPUS LINGUISTICS  

 

Technology, Ideology and Practice in Applied Linguistics 

Richard Badger 

University of Leeds 

 

This paper investigates the practices of argument in the disciplines of applied 

linguistics, nursing and biology and attempts to gain some understanding of the 

ideologies that underlie these practices.  

 

The data consists of two corpora of articles published in academic journals. The first 

corpus comprises articles which are explicitly part of an argument, either because they 

are labelled as a response to an earlier article or are an article to which another paper 

responded. The second corpus comprises articles which are not explicitly part of an 

argument. 

 

The data analysis builds on the distinction between elements related to field and  those 

related to tenor using concordancing techniques (Badger, 2004; Badger, 2006; Scott, 



 

1999) in order to examine similarities and differences between the two corpora. The 

paper also provides an analysis of the two corpora intended to identify particular 

practices in an approach that is informed by Toulminôs work(Toulmin, 1958; 

Toulmin, 2001) and his successors (Eemeren & Grootendorst, 2004; Simosi, 2003) 

with a view to identifying the ideologies that inform these practices. 
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Applied Linguistics/Equinox. 

Badger, R. G. (2006). Investigating agonism in linguistics. Journal of Pragmatics. 
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Transfer is a Two Way Exchange? Design Experimentation in the use of Corpus 

methods to augment school English textual analysis 

Julie Blake*  and Tim Shortis**  

*Teachit Language and University of Sheffield, ** Institute of Education, University 

of London, and Teachit Language 

 

Despite the influence of corpus linguistics in HE, there is little evidence of the 

transfer of such practices in UK schools. Research of school use is confined to one 

substantial study, a handful of articles and indeterminate 'grey literature', including 

around Sinclair's proposals to develop a corpus tool for Scottish secondary schools. 

 

As Thompson and Sealey have argued, corpus approaches are practicable, even in 

primary school, and have significance for policy decisions and classroom practices.  

The scope for such study increases in the context of more language coverage in the 

English school curriculum ï the continuing growth of A Level English Language, the 

Strategy, and QCAôs proposed introduction of talk at Key Stage 3 and 4. However 

what counts as knowledge in school English is still at a tangent to the interests of HE 

linguists. 

 

This paper presents the rationale, fieldwork and methods of a short sequence of design 

experiment iterations which recontextualised corpus approaches to augment textual 

study in Key Stages 3 and 5.  It shows how this developed in the dialectic between HE 

linguistics and school English. 

 

Sealey, A. and Thompson, P. (2006) 'Nice things get said'. Corpus evidence and the 

National Literacy Strategy. Literacy. Vol 40 No 1: 22 - 28  



 

Sealey, A. and Thompson, P. (2004) 'What do you call the dull words?' Primary 

school children using corpus-based approaches to learn about language.  

English in Education. Vol 38 No 1: 80 - 91 

Robertson, S , et al. "ICT in the Classroom: The Pedagogic Challenge of 

Respatialisation and Reregulation."  Culture and Learning: Access and 

Opportunity in the Classroom,. Ed. M Olssen: Copyright (c) 2004 by 

Information Age Publishing, 2004. pages 163-80.  

 

Multi -word units, fluency and pause annotation in spoken corpora 

Irina Dahlmann, Svenja Adolphs and Tom Rodden 

University of Nottingham 

 

Fluency research has shown that pauses play an important role in the perception of 

fluent speech (e.g. Riggenbach 1990). Furthermore, it has been noted that the use of 

MWUs also contributes to fluency, as MWUs are believed to be stored holistically 

and therefore reduce processing efforts (e.g. Pawley and Syder 1983). The study of 

corpora of naturally occurring discourse promises to provide empirical evidence for 

the relationship between speech fluency and MWEs in use (Erman 2007).  

 

However, due to a general lack of spoken corpora which have been suitably annotated 

with pause information, this area of research has remained largely under-explored.  

 

A survey of pause annotation in 12 existing spoken corpora (of native and non-native 

English) reveals that pause annotation used in these data-sets does not comply with 

the conventions and results obtained from fluency research. The results of the survey 

suggest that the annotation has not been carried out with reference to fluency research 

which requires a more delicate description of different types of pauses (e.g. a 

distinction between silent and filled pauses, pause length, etc). 

 

In this paper we will discuss the requirements for a new coding scheme for pauses 

which would support fluency research and explore the implication to existing and new 

data-sets. We will use the annotation of pauses in speech corpora as an example to 

discuss the tensions between corpus design and corpus application, with a particular 

focus on interdisciplinary research contexts. 

 

Erman, Britt (2007). Cognitive processes as evidence of the idiom principle. 

International Journal of Corpus Linguistics 12(1):25-53. 

Pawley, Andrew & Frances Syder (1983). Two puzzles for linguistic theory: 

nativelike selection and nativelike fluency. In: Richards & Schmidt (eds.). 

óLanguage and Communicationô, 191-226. 

Riggenbach, Heidi (1991). Towards an understanding of fluency: A microanalysis of 

nonnative speaker conversations. Discourse Processes 14:423-441. 

 

The construction of scientific knowledge through patterns of inference in a 

corpus of student writing  

Alois Heuboeck 

University of Reading 

 

The construction of scientific knowledge is a major function of scientific writing 

(Halliday & Martin 1993). New scientific knowledge is presented as óknowledge 



 

claimsô (Latour & Woolgar 1979); since these claims must be backed up, 

argumentation is an important feature of scientific texts. Students, being initiated into 

scientific practice, not only need to acquire familiarity with scientific knowledge and 

methods, but also ñto develop competencies in the specific argumentative practices of 

their fieldsò (Kelly & Bazerman 2003: 29).  

 

The nature of argumentation is to proceed from facts (data) to assertions (claims, 

conclusions) (Toulmin 1958), linking the latter to the former and trying to establish 

the claimed proposition as a fact. Facts and claims are thereby contextualized in a 

specific way: they form recognizable patterns of argumentation. Examples of such 

patterns are óexplanationô and óinferenceô.  

 

The discursive function of these patterns seems clear: they produce new knowledge by 

making inferences from given knowledge. The question arises how academic 

disciplines can be described through the types of knowledge constructed.  

 

The present paper attempts to characterize the scientific knowledge constructed 

through the use of patterns of inference in the writing of university students in 

Archaeology and Biology, by applying a combination of quantitative and qualitative 

methods on a part of the British Academic Written English (BAWE) corpus of student 

writing (Nesi et al. 2005).  

 

Patterns of inference will be analyzed with reference to the three types of knowledge 

constituting their basic elements (ódataô, óclaimô and ówarrantsô in Toulmin 1958): 

established knowledge (the basis of the argument), contextualized as different types of 

ófactô; knowledge claims (conclusions), containing facts or assessments; and the 

underlying mechanism of inference, which encompasses such diverse relations as 

causality, definition, conceptual analysis, or generalization.  
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LANGUAGE LEARNING AND TEACHING   
 

Do Chinese students actually improve in using English when they study in 

Britain?  

Jianghong Feng 

University of Glasgow 

 



 

This empirical study addresses Chinese ESL learnersô pragmatic development in 

using speech acts in the target language community. It focuses on the development of 

Chinese studentsô use of requests during their postgraduate study in the UK. 

Discourse completion tasks were utilized to elicit responses from two groups of 

Chinese students (one was those who had just started their masterôs study and the 

other completed) and one group of British students at a British university. Frequency 

of request strategies, internal modification, supportive moves and perspectives were 

observed. Statistically significant differences in the performance of requests were 

found between the Chinese groups and the British group but not between the two 

Chinese groups, which means Chinese students did not have evident development in 

using English requests during their study in the UK. This finding suggests even at 

relatively advanced levels Chinese ESL learners may need special training in 

formulating appropriate speech acts and may benefit from instruction aimed at 

developing their pragmatic competence.   

 

Blum-Kulka, S. 1991. Interlanguage pragmatics: The case of requests. In R. 

Phillipson, E. Kellerman, L. Selinker, M. Sharwood Smith & M. Swain (Eds.), 

Foreign/second language pedagogy research. pp. 255-272.  
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* Dr Feng is a visiting researcher based in the English Language Department. 

 

Theory and practice in EAL teaching: the impact of high-stakes testing 

Catriona Scott 

University of Bristol 

  

This paper focuses on the findings from research into the effects of statutory testing 

on the teaching of UK primary learners with English as an Additional Language 

(EAL).  Whilst there is increasing recognition of the impact of tests on teaching, the 

effects on EAL teaching have remained largely unexplored.   

 

Guidance on the teaching of EAL learners advocates the promotion of language and 

cognitive development through collaborative learning (e.g. Franson et al. 2002), 

reflecting interactionist and sociocultural perspectives in the field of second language 

acquisition.  In this study, a qualitative analysis of transcripts from video recordings 

of literacy, numeracy and science lessons, and samples of EAL learners' work, was 

undertaken to explore opportunities for negotiation of meaning, focus on form and 

scaffolding (Long 1996; Donato 2000; Swain 2000), and take-up of feedback by 

learners.   

 

The findings suggest that there may be positive effects in encouraging practices 

congruent with guidance on EAL teaching.  However, there may be concurrent 



 

negative effects in that time constraints associated with preparing for the tests militate 

against teachers and pupils fully exploiting the potential benefits. 
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Language Learning. Oxford: Oxford University Press 
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Context Effects on the Discourse Strategies of Advanced EFL Students after a Stay 

Abroad 

Mireia Trenchs and James McCullough 

Universitat Pompeu Fabra, Barcelona 

 

This study belongs to a broader developmental research on the effects of a stay abroad (SA) 

on language acquisition by advanced-level university students of English and contrasts the 

contexts of formal instruction (FI) and natural immersion (SA), seeking to identify the 

variables underlying successful stays (Collentine & Freed 2004). Previous research finds 

SA has positive effects on vocabulary, oral fluency and ability to narrate (Milton & 

Meara 1995, Segalowitz et al. 2004). Pérez-Vidal and Juan-Garau (2005) found no 

significant gains regarding oral complexity and grammatical and lexical errors, while 

Mora (2006) only found short-term positive effects on articulatory timing patterns. 

The present study examines the impact of the SA on oral discourse strategies. Ten 

subjects did an interview task before instruction (T1), after instruction and prior to SA 

(T2), right after SA (T3) and a year after SA (T4). Analyses of discourse markers, 

repetitions, pauses and self-repairs revealed changes in the studentsô strategies in 

terms of type, linguistic context of appearance and frequency of use. 

 

Collentine, J. & Freed, B. Eds. 2004. Learning context and its effects on second language 
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Towards a Plagiarism Identification Model: Development, Application and 

Outcome 



 

Nadezhda Yakovchuk 

University of Warwick 

 

The increasing concern about student plagiarism in UK higher education urgently 

calls for developing effective solutions to the problem. Whilst institutional anti-

plagiarism guidance tends to represent plagiarism as a clear and straightforward 

phenomenon (Angélil-Carter, 2000; Pecorary, 2001; Yakovchuk, 2005), plagiarism is 

complex, and this complexity is two-fold: a theoretical complexity, or the complexity 

of the concept (Pennycook, 1994, 1996; Scollon, 1995; Currie, 1998; Bloch, 2001; 

Howard, 2001; Pecorary, 2001; Macdonald and Carroll, 2006) and a practical 

complexity, or the complexity of identifying plagiarism (Pennycook, 1994; Buranen, 

1999; Angélil-Carter, 2000; Park, 2003; Pecorary, 2003). This paper reports on a 

plagiarism identification model designed to assist in identifying plagiarism in student 

writing. The model includes a PIF (Plagiarism Identification Framework) based on 

three criteria (1) presence or absence of a quotation signal, 2) presence or absence of a 

reference to a source, and 3) a degree of text transformation) and a formula for 

distinguishing between successful and unsuccessful paraphrase. The model was 

applied to samples of academic writing of non-native speaker students. 48.3 % of all 

the analysis units identified as based on sources in these samples, were found to 

contain plagiarism according to this model. Out of such óplagiarism unitsô, 43 % 

constituted plagiarism of ideas, which is not identifiable through electronic plagiarism 

detection software tools that are being increasingly used by higher education 

institutions worldwide. The paper discusses, in further detail, the different plagiarism 

types identified in the analysis samples and also outlines practical implications in the 

form of a pedagogical, rather than punitive, response to student plagiarism.  

 

 

MULTIMODALITY  

 

Reporting Multimodal Data: A Comparison of Image-Based and Script-Based 

Representations of Classroom Data 

Jeff Bezemer, Diane Mavers and Hara Sidiropoulou 

Institute of Education, University of London 

 

A key issue in current research on multimodal communication is the representation of 

video-recorded episodes. Broadly speaking two forms of graphic representation are 

available for reporting in print: image-based and script-based representations. Norris 

(2004), for example, uses a series of stills sometimes overlaid with transcripts of 

speech to present and analyse her data, Kress et al. (2005) and Lancaster (2001) rely 

on written ótranscriptsô, whilst Goodwin (2000) uses a combination of writing and 

hand-drawn images. In this paper we compare an image-based and a script-based 

representation of a strip of interaction taken from a primary school classroom. 

Through the comparison we aim to understand the epistemological, analytical and 

practical affordances of these forms of representation. The epistemological 

affordances are related to the inherent logics of image and writing (Kress 2005). The 

analytical affordances refer to the potentials and constraints of óprising openô data in 

particular ways. The practical affordances give rise to such issues as demands on time 

and the limitations of space in publications. 

 

Goodwin, C., 2000. Action and Embodiment Within Situated Human Interaction. 
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Pay and Display online: The multimodal production, consumption and 

transformation of goods and identity through E-bay textual practices 

Julia Davies 

The University of Sheffield 

 

E-bay is an international institution; an online marketplace where goods are 

exchanged amongst disparately spaced traders. Yet more profoundly, the space has 

developed through interactivity, into a rich socio-cultural online space with its own 

evolving practices, codes and rituals.    

 

Drawing on the work of Kress and van Leeuwen (2001) this paper offers a 

multimodal account of the textualised behaviours within this huge online óshopping 

mallô. It traces the social practices that people engage in during the course of buying 

selling, exchanging and trading. This process of tracing involves an ethnographic 

perspective (Bloome and Green 1996) adding texture to the lens.   Authenticity, trust, 

and reputation are key to those who participate within E-bay, and this paper explores 

how these are enacted.    

 

Further, in considering not just the representation of identities, but also of goods, the 

paper explores how goods become suffused with meanings from online spaces. The 

work develops ideas around ódistributed narrativesô (Walker, 2004) where texts 

traverse spaces, accruing signification from different contexts, and also from 

Stewartôs work (1993) which describes how objects accrue provenance (Kress and 

van Leeuwen, 2001).  
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 óIt took a long time for us to recognize her eye pointingô: Multimodal insights 

into meaning making for young children with special educational needs  

Dr Rosie Flewitt 

The Open University 

 

This paper discusses the insights offered by a multimodal approach to language and 

communication into how young children with learning disabilities make and express 

meaning in different social settings. The paper draws on data from a small-scale study 

(funded by Rix, Thompson, Rothenberg Foundation) that investigated how young 

children with learning difficulties negotiated the three different communicative 

environments of home, special and inclusive settings. Ethnographic video case studies 

captured the multi-sensory, multimodal dynamism of the childrenôs meaning-making, 

and semi-structured interviews with staff and parents revealed different constructions 

of particular events and child needs. The theoretical framework for the paper 

combines social semiotic approaches to language and communication (Kress and van 

Leeuwen, 2001) with a social model of disability, which distinguishes between 

impairment - a functional limitation that affects a personôs body - and disability - 

barriers embodied in socio-culturally situated attitudes and practices (Oliver, 1990). 

The paper argues that these combined perspectives can reveal how the macro 

processes embodied in the organizational structures and practices of different settings 

impacted upon the micro processes of the childrenôs uses of diverse communicative 

modes.  

 

Kress, G. and van Leeuwen, T. (2001) Multimodal Discourse: the modes and media 

of contemporary communication. London: Hodder Arnold. 
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Multiple voices in childrenôs multimodal texts 

Kate Pahl,  

The University of Sheffield 

 

This paper argues that it is possible to look at childrenôs multimodal texts in relation to the 

lens of literacy events and practices from the New Literacy Studies and understand these 

texts as ideological. Children draw upon multiple voices as they compose and write and 

traces of these voices and performed identities can be found sedimented within multimodal 

texts. Drawing on a two-year ethnographic study of a partnership between a group of artists 

and teachers in an Infant School in South Yorkshire, and the impact of this on childrenôs 

text-making, the paper provides an analysis of the ways in which a multimodal text can be 

produced across the domains of home and school and identified with particular voices, 

practices and events which cross both domains. The presentation draws on observations of 

children constructing environmental boxes, in a Year 2 classroom, from two consecutive 

years, and looks at the relationship between childrenôs talk and multimodal text 

construction, focusing particularly on questions of identity and agency. The theoretical 

framework draws from Holland and Leanderôs (2004) work on lamination of identity in 

texts, and on Kressôs work on the interest of the sign maker (Kress 1997) in relation to the 

construction of texts. 

 

Holland, D. and Leander, K. (2004) Studies of positioning and subjectivity: an 

introduction. Ethos 32. pp127-139. 
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ñItôs a goal; itôs a girlò Spoken language and mark making in under 3s. 

Mark Roberts 

Manchester Metropolitan University 

 

Studies of young childrenôs earliest investigations of visual signs and representation 

make scant reference to language (Cox, 1997; Matthews, 2003). What children say in 

relation to their mark making is generally only significant to research insofar as 

linguistic labels, elicited from children after the production of signs/marks, provide 

clues to childrenôs intentions and establish a determinate ómeaningô for their 

productions. However, building on Vygotskyôs (1978) observation of childrenôs use 

of language to direct their problem solving activity, and recent research highlighting 

childrenôs eclectic and fluid use of a range of communicative modes in their meaning-

making (e.g. Kress, 1997; Pahl, 1999), I will explore the ways in which children use 

spoken language when engaged in mark-making with a supportive adult. Drawing on 

digital video-recordings of shared mark-making events in childrenôs homes, I reveal 

that, far from simply operating as a means of reporting on what was done, the mode of 

spoken language is integral to the meaning making of young children using graphic 

signs. As children are unconstrained by a primarily product-orientated outlook, 

language and visual signs become complementary modes which together can be used 

to construct complex narratives with actors, actions, objects and consequences, and 

which enable the creation of coherent ótextsô, well before the children are able to 

produce anything órecognisableô as a drawing. 
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UK LINGUISTIC ETHNOGRAPHY FORUM   

COLLOQUIUM  

 

Negotiating Multilingual Identities In Educational Settings 

Organiser: Adrian Blackledge 

School of Education, University of Birmingham 

 

This colloquium presents four linguistic ethnographic studies, each of which 

investigated identity negotiation of multilingual learners in educational settings.  

 

Focusing on Dutch multicultural primary classrooms, Massimiliano Spotti and Sjaak 

Kroonôs socio-culturally rooted discourse analysis reconstructs the interface between 

current language ideologies proposed by governmental institutions and the micro 

discourse practices held by the class teacher. This reconstruction indicates that an 

erosion of language-ideological based pupilsô identities is taking place at the level of 

the discourse that populates this classroom.  



 

 

Siân Preece explores how British minority ethnic students negotiate multilingual 

identities in higher education. Despite positioning themselves as multilinguals, the 

students talk about the ñmother tongueò, ñposhò and ñslangò. Their identification with 

ñslangò facilitated the performance of youthful, British lad/ladette identities, enabled 

them to resist positioning as deficit users of academic English, and assisted them in 

negotiating a British identity through placing themselves in opposition to students and 

lecturers whom they categorised as ónon-nativeô speakers of English.  

 

Barbara Majer conducted a detailed ethnographic study with adult students enrolled 

on Further Education courses, lone bilinguals among their class-mates. Data gathered 

over one college year give an insight into how the six individuals attempted to ófit inô 

to their classes. Analysis explores the extent to which some were more successful than 

others in negotiating their learning as an evolving form of membership.  

 

Adrian Blackledge, Shahela Hamid, Li Wei, and Chao-Jung Wu report research which 

investigated the linguistic practices of young people attending complementary schools 

in four communities (Turkish, Bengali, Cantonese/Mandarin, Gujarati) in four cities. 

Children used their linguistic repertoires to negotiate paths determined neither by 

societal ideologies of óStandardô monolingualism, nor by nationalist/heritage 

ideologies of óStandardô community languages taught in the complementary schools. 

Rather, they performed their identities in complex, sophisticated verbal repertoires 

which constituted their modernity. 

 

Paper 1: Erosion of language-ideological based pupilsô identities in a Dutch 

multicultural primary classroom.  

Massimiliano Spotti & Sjaak Kroon  

Tilburg University 

 

Current ethnographic research shows that Dutch educational policy is caught between 

two positions. First, it constructs pupils from immigrant minority groups as 

educationally disadvantaged and fosters mainstream (language) education as the 

means for their social emancipation (Bezemer, 2003). Second, it leaves Dutch primary 

school teachers with the challenge of catering for the cultural and linguistic 

heterogeneity brought about by their pupils (Bezemer & Kroon, forthcoming; Spotti, 

2006). Within this context the present paper, part of a larger comparative 

ethnographic enquiry between the Netherlands and Flanders, focuses on the analysis 

of the discourse of a Dutch-medium primary school teacher in a multicultural 

classroom in the Netherlands. By means of socio-culturally rooted discourse analysis 

(Gee, 2005), the paper reconstructs the interface between the current language 

ideologies proposed by Dutch governmental institutions and the micro discourse 

practices held by the class teacher. This reconstruction indicates that an erosion of 

language-ideological based pupilsô identities is taking place at the level of the 

discourse that populates this classroom. 
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Paper 2: Multilingual identities in higher education: Negotiating the ómother 

tongueô, óposhô and óslangô.  

Siân Preece 

University of Westminster  

 

In this paper, I explore how British minority ethnic students negotiate multilingual 

identities in the setting of higher education. Aged between 18-21, most of the students 

were the children of working-class South Asian families and had been educated in 

non-elite schools in London. All could be considered multilingual in that their 

language repertoires embraced English and one of the community languages common 

in urban areas in Britain (Martin-Jones and Jones, 2000). Similarly to their school-

aged counterparts (Harris, 1997, 2006, Leung et al., 1997, Rampton, 2005), the 

studentsô greatest expertise and affiliation was to the local English vernacular, which 

they referred to as ñslangò, rather than the community languages of their elders, or 

academic varieties of English, which they termed ñposhò.  

The data were collected on a first-year academic writing programme, to which all the 

students had been referred following an assessment of their academic language 

expertise on entry to the institution. Despite positioning themselves as multilinguals, I 

consider the variable and contradictory ways in which the students talk about the 

ñmother tongueò, ñposhò and ñslangò. ñSlangò served a number of purposes within the 

setting. Firstly it facilitated the performance of youthful, British lad/ladette identities 

that helped the students to establish social networks with peers with the ñsame 

mentalityò during their transition into an unfamiliar social setting. Secondly, it 

enabled resistance to their institutional positioning as deficit users of academic 

English, symbolised by their referral to the academic writing programme. Finally, it 

assisted them to negotiate a  British identity within the institution through placing 

themselves in opposition to students and lecturers whom they categorised as ónon-

nativeô speakers of English. I conclude by raising some of the implications this has for 

teaching British multilinguals in higher education. 

 

Paper 3: Multilingual children negotiating complex identities in ideological 

worlds 
Adrian Blackledge*, Shahela Hamid*, Li Wei** and Chao-Jung Wu* * 

*University of Birmingham, **Birkbeck, University of London 

 

This paper reports a research project (ESRC RES-000-23-1180 Angela Creese, Arvind 

Bhatt, Adrian Blackledge, Shahela Hamid, Li Wei, Peter Martin, Vally Lytra, Chao-

Jung Wu and Dilek Yaĵcēoĵlu-Ali) which investigates the linguistic practices of young 

people attending complementary schools in four linguistic communities (Turkish, 

Bengali, Cantonese/Mandarin, Gujarati) in four cities in the UK. Drawing on a variety 

of sources (field-notes, tape and video-recordings as well as still photography and 

semi-structured interviews) the analysis focuses on multilingual children's linguistic 



 

repertoires and the ways in which they constitute identity negotiation across a range 

of social contexts. Linguistic repertoires here involve children in multilingual 

practices which include Standard and non-Standard Englishes, standard and non-

standard varieties of community/heritage languages, and languages and varieties 

associated with religious texts, and traditional and contemporary cultural practices. 

The paper demonstrates that the children in our study use their linguistic repertoires to 

negotiate paths which are determined neither by monolithic societal ideologies of 

óStandardô monolingualism, nor by the nationalist/heritage ideologies of the 

óStandardô community language in the complementary schools. Rather, they perform 

their identities in complex, shifting, sophisticated verbal repertoires which constitute 

their modernity. 

 

Paper 4: ñI can come to the meetings but can I join the club?ò  Experiences of 

bilingual students in vocational classrooms in an English FE college 

Barbara Majer  

City of Bristol College 

 

Those who ócross bordersô often find themselves misunderstood as people, not only 

linguistically, as they seek to óredefine themselves in terms of the discourses 

available.ô (Pavlenko, 2001) This experience is felt particularly intensely in an 

educational institution. My research participants were adult students enrolled on 

Further Education courses, lone bilinguals among their class-mates.  

 

Where the vocational tutor recognised these students' previously accrued funds of 

knowledge and provided opportunities for their validation, the students were better 

able to locate themselves in their new learning and language community. When the 

opposite was true, it was more difficult for them to see themselves as college students 

with equal status to that of their peers. In order to reconcile their former selves with 

the new understandings and expectations, those students looked outside college for 

affirmation, to other settings that showed greater acceptance and appreciation of their 

skills and knowledge. I will focus on the key role of the class tutor as a facilitator of 

participation in learning, in particular in the negotiation of learner identity of bilingual 

college students in their care. I argue that this should not be dismissed as dutiful 

tokenism, but seen as an essential enabling of learning for students in an unfamiliar 

learning environment: without a belief that what they bring to the college classroom is 

valuable, new learning has little meaning for them.   

 

Lave,J. and Wenger,E. ( 1991) Situated Learning  Cambridge University Press: 

Cambridge 

Pavlenko,A. ( 2001) How do I become a woman in an American vein?  In A. 

Pavlenko, A.Blackledge, I.Piller, M.Teutsch-Dwyer (eds.) Multilingualism, 

second language learning and gender   Berlin: Mouton de Gruyter 

 

 

 



 

 

POSTGRADUATE COLLOQUIUM  

 

Postgraduate Colloquium  

Organiser: Catherine Xiang 

Speakers: Guy Cook and Pauline Rea-Dickins 

The postgraduate colloquium offers great opportunities for postgraduate members to 

gather together and exchange their research ideas and learning experiences. It reflects 

some new research interests in the field of applied linguistics and a healthy movement 

towards future research development. It also aims at providing opportunity for the 

postgraduate members to learn from more experienced scholars in the field on various 

issues related to their PhD study.  

The colloquium this year will be focused on two issues concern all the PhD students: 

publishing journal papers and defending oneôs thesis. Weôve invited Professor Guy 

Cook to talk about how to turn PhD thesis into journal articles and Professor Pauline 

Rea-Dickins to give advice on how to prepare for viva. There will be an open 

discussion at the end of the session for all participants to ask questions. 

The colloquium is not exclusive to postgraduate members only; we warmly welcome 

more established researchers and applied linguists join the session and contribute to 

diversity of the discussion.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

INDIVIDUAL PAPERS  

 

Computer-based vs. paper-based tests: Does the test administration mode 

matter? 
Saad Al-Amri  

University of Essex  

 

There has been no empirical study so far that has investigated the effect of prior 

computer familiarity on studentsô performance taking L2 tests (Chapelle & Douglas, 

2006). Chapelle & Douglas (ibid) also mentioned the significance and lack of 

differential validity studies and how motivating it is to find out more about 

performance on computer-based testing. Sawaki (2001) argues that this type of 

empirical work should employ different methodologies such as eye movement, verbal 

protocols, post hoc interviews, and questionnaires to reveal useful results. Thus, this 

ongoing study examines the effect of test takers' characteristics i.e. computer 

familiarity, computer preference, gender and test taking strategies on students' 

performance on computer-based tests and sequentially on comparability with paper 

based tests and CBT overall construct validity. 174 Saudi medical students took three 

reading achievement tests on both paper and computer. TOEFL measures the students' 

proficiency and anchors the study tests. The study questionnaires focus on: 

demographic information, participants' computer familiarity and preference. The 

interview examines any change of preference after exposure to CBT. A triangulation 

of think aloud reports and post hoc questionnaires are employed to gain insight into 

strategies used on both testing modes and to confirm comparability of both modes for 

validity purposes. The results are likely to reveal some information about differential 

validity based on a scientific systematic perspective and have implications for the 

implementation of computer-based reading tests in the context of the medical faculty 

EAP programme. 

 

Chapelle, C. & Douglas, D. (2006). Assessing Language through Computer 

Technology. UK: Cambridge University Press. 

Sawaki, Y. (2001). Comparability of conventional and computerized tests of reading 

in a second language. Language Learning & Technology, 5(2), 38-59.      

 

Contribution of Multiple Intelligences to reading strategy use and reading ability 

Mohammad Alavi 

University of Tehran 

 

This study investigated the role of language learners' Multiple Intelligences (MIs) in 

predicting their using of global, supporting, and problem solving Reading Strategies 

(RSs) and their reading ability assessed by TOEFL and IELTS reading 

comprehension tests.  To achieve the objectives of this study, three instruments, i. e. 

Multiple Intelligences Developmental Assessment Scales (MIDAS), Survey of 

Reading Strategies (SORS), and IELTS and TOEFL reading comprehension tests, 

were administered to 140 EFL university students. The results showed that (1) these 

language learners employ problem solving strategies more than global and support 

strategies while doing reading comprehension tests; (2) interpersonal intelligence is 

the most powerful predictor variable for the three categories of RSs as a whole; (3) for 

female learners, their intrapersonal intelligence is a powerful predictor of global and 

supportive RSs while logical intelligence contributed more to their problem solving 




